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UNIT PLAN TEMPLATE
July, 2006

Unit Title:  Alexander, Who's Not Going to Move 

1. Created by:  ArtsEdge, adapted by Beth Baker
2. Subject Area(s): ELA, Social Studies, Art 
3. Grade Level:  3
Unit General Goals: 
Lesson Overviews:
Wanted: A New Friend
This lesson uses the book Alexander, Who's Not (Do You Hear Me? I Mean It!) Going to Move to explore self-portraiture.

 

Community Buildings
Students explore different types of buildings and the role they play in shaping a community, and create buildings from recycled materials and a drawing program.

 

Moving 1,000 Miles Away
Students research their hometown to create a welcome kit for a new student who is moving to town.

Unit Abstract: This unit uses Judith Viorst's book Alexander, Who's Not (Do You Hear Me? I Meant It!) Going to Move as a jumping-off point for exploring a variety of ELA and Social Studies concepts through an arts-integrated lens. 
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             Technology-Enhanced Lesson Plan
Michigan Educational Technology Standards Connection: 
BASIC OPERATIONS AND CONCEPTS
By the end of Grade 5 each student will: 

6. manage and maintain files on a hard drive or the network 

8. know how to exchange files with other students using technology (e.g., e-mail attachments, network file sharing, diskettes, flash drives) 

11. proofread and edit writing using appropriate resources (e.g., dictionary, spell check, grammar check, grammar references, writing references) and grade level appropriate checklists both individually and in groups 

TECHNOLOGY PRODUCTIVITY TOOLS
By the end of Grade 5 each student will: 

1. know how to use menu options in applications to print, format, add multimedia features; open, save, manage files; and use various grammar tools (e.g., dictionary, thesaurus, spell-checker) 

3. use a variety of technology tools and applications to promote creativity 

5. collaborate with classmates using a variety of technology tools to plan, organize, and create a group project

TECHNOLOGY COMMUNICATIONS TOOLS
By the end of Grade 5 each student will: 

2. use a variety of media and formats to create and edit products (e.g., presentations, newsletters, brochures, web pages) to communicate information and ideas to various audiences 

3. identify how different forms of media and formats may be used to share similar information, depending on the intended audience (e.g., presentations for classmates, newsletters for parents) 

TECHNOLOGY RESEARCH TOOLS
By the end of Grade 5 each student will: 

3. know how to independently use existing databases (e.g., library catalogs, electronic dictionaries, encyclopedias) to locate, sort, and interpret information on an assigned topic 

TECHNOLOGY PROBLEM-SOLVING AND DECISION-MAKING TOOLS
By the end of Grade 5 each student will: 

1. use technology resources to access information that can assist in making informed decisions about everyday matters (e.g., which movie to see, which product to purchase) 

2. use information and communication technology tools (e.g., calculators, probes, videos, DVDs, educational software) to collect, organize, and evaluate information to assist with solving real-life problems (personal or community) 

Michigan Grade Level Content Expectations Connection:

	R.WS.03.02. 
	Word Recognition and Word Study: Students will use structural, semantic, and syntactic cues to automatically read frequently encountered words, decode unknown words, and decide meaning including multiple meaning words

	R.CM.03.04. 
	Comprehension: Students will apply significant knowledge from what is read in grade level appropriate science and social studies texts.(

	R.WS.03.03. 
	Word Recognition and Word Study: Students will know the meanings of words encountered frequently in grade level reading and oral language contexts

	R.MT.03.01. 
	Metacognition: Students will self-monitor comprehension when reading or listening to texts by automatically using strategies used by mature readers to increase comprehension, (e.g., predicting, constructing mental images, representing ideas in text, questioning, rereading or listening again, inferring, summarizing).(

	R.MT.03.02. 
	Metacognition: Students will plan, monitor, regulate and evaluate skills, strategies, and processes to construct and convey meaning, (e.g., decode unknown words, use graphic organizers to deepen understanding of problem and solution and 

	W.PR.03.01. 
	Writing Process: Students will set a purpose, consider audience, and replicate authors' styles and patterns when writing narrative or informational text.


S.CN.03.02. 
Conventions: Students will adjust their use of language to communicate effectively with a variety of audiences and for different purposes (e.g., information, requests, discussion, presentations, playground, classroom interactions). 
S.DS.03.01. 
Spoken Discourse: Students will engage in interactive extended discourse to socially construct meaning (e.g., book clubs, or literature circles, partnerships, or other conversation protocols)
S.DS.03.02. 
Spoken Discourse: Students will discuss narratives (e.g., folktales, fables, realistic fiction), conveying the story grammar (e.g., character's thoughts and motivation, setting, plot, story level theme), and explain why the story is worthwhile and how it is relevant to the storyteller or the audience. 
S.DS.03.03. 
Spoken Discourse: Students will respond to multiple text types by reflecting, making connections, taking a position, and sharing understandings.(Survey: Medium Test: High Priority: High)
Michigan Curriculum Framework Connection:  Social Studies
MI.V.1. Inquiry: All students will acquire information from books, maps, newspapers, data sets and other sources, organize and present the information in maps, graphs, charts and timelines, interpret the meaning and significance of information, and use a variety of electronic technologies to assist in accessing and managing information. (Information Processing) 
V.1.2. Organize social science information to make maps, graphs and tables. 
V.1.3. Interpret social science information about local, state, and national communities from maps, graphs, and charts. 

Estimated time required to complete lesson or unit:
Three 45 minute periods
Instructional resources:
Day 1

· Alexander, Who's Not (Do You Hear Me? I Mean It!) Going to Move by Judith Viorst 

Sample self-portraits by artists such as Frida Kahlo, Vincent Van Gogh, Rembrandt, and Norman Rockwell 

Mirrors 

Plain drawing paper 

Pencils, crayons, colored pencils, and/or markers

     School e-mail account
Day 2

              Vocabulary Worksheet  link 

· Wooden blocks, flexi-stix, architectural blocks, Lincoln Logs, and/or LEGOs 

· Camera and film (optional) 

· Tubes and small boxes such as shoe, cereal, and gift boxes; clean juice cartons (collected by students) 

· Scissors 

· Yarn 

· Markers 

· Crayons 

· Colored construction paper 

· Masking tape 

· Glue 

· The Little House by Virginia Lee Burton 

· Alexander, Who’s Not (Do You Hear Me? I Mean It!) Going to Move by Judith Viorst 

· Blank paper and lined paper 

· Clipboards
· Drawing software

Day 3

· Alexander, Who's Not (Do You Hear Me? I Mean It) Going to Move by Judith Viorst 

· Your Best Friend, Kate; Kate on the Coast; and Kate Heads West by Pat Brisson 

· Atlases or desktop maps of the United States for each student (Please make sure that the maps are political maps and include the names of many cities.) 

· Blank paper 

· Glue 

· Scissors 

· Poster board 

· Examples of travel brochures 

· Markers, crayons, or colored pencils 

· Rulers 

· Pencils 

· Journals (one per student)

Prior required technology skills:

Ability to access school e-mail account
Ability to launch web browser and click on a bookmark or enter a url address.
Sequence of Activities:

Day 1

Friends
Ask students, "What makes someone a good friend?" List ideas on the board. Help students refine their ideas by asking questions such as: "Why do people want friends? What do friends do together? What are some things you do that make you a good friend?"

After the discussion, inform the students that you will be reading the book Alexander, Who's Not (Do You Hear Me? I Mean it!) Going to Move, about a boy who is upset because he is moving away from his friends and will need to make new ones. Tell students that they are to listen for clues as to what Alexander looks for in a friend. As you are reading the story aloud, prompt students with questions such as: "What kinds of things does Alexander like about his friends? What activities does he do with his friends? How do his friends help and support him?" You may wish to list student responses on the board for later reference.

Write on the board, "Wanted: A New Friend. I am a new kid in town and I want a friend. Please send a drawing of yourself that shows me the kind of friend you would be.” Tell students to imagine that this is a message from Alexander.

Review the following vocabulary words with the students: 

friend: someone who you enjoy sharing time with and who enjoys spending time with you

want ad: an advertisement posted to inform others what you want or need

portrait: an image of a person that is drawn, sculpted, painted, or photographed

self-portrait: an image of the artist who is creating it

Discuss with students the various ways that they could be a good friend to Alexander. Have each student brainstorm and write down at least three reasons he or she would be a good friend to Alexander.

Tell students that they will be responding to Alexander's request with a very personal drawing called a self-portrait. Survey the class to see how many students have been photographed by a professional photographer. What did they have to do before the photo was taken? Did they wear special fancy clothes or a costume? Was a brother or sister or other special person in the photo? Tell students that these photos are called portraits.

Tell students that artists sometimes create self-portraits, in which they paint, draw, or photograph an image of themselves. When creating a self-portrait, an artist makes creative decisions about how to visually portray him or herself. In addition to capturing what the artist looks like, the self-portrait can also reveal something about the artist's personality, feelings, or interests. Display a few examples of self-portraits and discuss how the artists seem to be portraying themselves. Do they look joyful? Thoughtful? Worried? Sad? What else do the portraits reveal about the artists?

Tell students that they will be creating a self-portrait showing Alexander who they are and why they would be a good friend. Pull out hand mirrors or a door mirror. Practice smiling and using kind gestures, such as offering out a hand for a handshake. Leave the mirrors up for later use, as needed.

Distribute plain paper and drawing supplies to the students. Ask students to create a "friendly" self-portrait using the Self-Portrait Chart. Tell the students to refer back to their brainstorming list and try to incorporate those qualities into their drawing. For example, if a student wants to show Alexander that he/she plays baseball, he/she may wear a baseball cap in the portrait. Or if the artist has a dog or cat, the pet may be added to the portrait.

Allow students to share their self-portraits to Alexander, pointing out how the picture incorporates the qualities that would make them a good friend.
Day 2

Community Buildings

Divide students into groups of four. Give each group small building materials such as wooden blocks, flexi-sticks, architectural blocks, Lincoln Logs, or LEGOs. Tell students that they must work cooperatively to build a structure. Give students five minutes to plan and then five minutes to build. 

When the groups have finished, have the class tour the structures. Ask students to consider the following questions as they observe the structures: 

· Do any of the structures have roofs? 

· Are any of the structures tall? 

· Which structures look sturdy? Why? 

· Do any of the structures look fragile or unsteady? Why? 

· Is there any structure that really stands out because of the design? 

Does it seem like the builders built the structure with some function                        or purpose in mind? If so, what was it? 

If desired, photograph the structures and record the builders, materials used, and function (if any) of the structure. After all are photographed, put away the small building materials.

Read The Little House by Virginia Lee Burton, the story of a country house that remains largely unchanged over time despite rapid development. More and more buildings are built around the little house, until ultimately, the house is abandoned between two skyscrapers and falls into disrepair. When the original owners’ great-granddaughter sees the plight of the little house, she moves it back out to the country and restores it. 

As you read the story aloud, have students look at the illustrations and listen for information about buildings and communities. Discuss the story. Ask students, “What buildings are in the story? What is the function or purpose of each building? Record students’ responses on the board. Answers may include: a house, barn, roadside stand, gasoline station, apartments, drugstore, school, garage, store, train station, and/or skyscraper. Ask students to consider other buildings and their functions; give them 30 seconds to record their ideas. Invite volunteers to add to the list of buildings on the board.

Ask students to consider the following: 

What materials were used to build the Little House? (Brick, glass, shingles, and wood.) 

Is the Little House durable? 

How does she hold up under the weather elements and the changes around her? The structure still stands, but the paint is peeled and the windows are broken.) 

Do you think the Little House’s design is appropriate for the climate? Why or why not? (It snowed where the Little House was located. She had a hip roof — a roof that consists of four sloping planes that meet at the peak, allowing snow and rain to fall off. Also, she was made of brick, which made her sturdy.) 

What other materials can be used to construct a building? (Cement, concrete, steel, siding, mud, canvas material, and paper) How durable are these materials? 

As the story of the Little House unfolds, does her appearance change? Does she blend in with the other buildings in her community? (By the end of the story, her appearance is poor. She does not fit in with the other parts of the community.) 

Does the function of the Little House remain the same throughout the story? (She is still a house.)

Tell students that they are going to explore the buildings in their own community. Distribute a Community Buildings Survey workbook to each student. Read the directions with students and review the example of the school building provided.

If possible, take students on a walking tour of the neighborhood. (You may wish to have a community leader or parent lead the tour of the community.) Give each student a clipboard, a Community Buildings Survey and a pencil. Instruct students to look for five buildings, each of which must have a different function. Buildings might include houses, offices, stores, doghouses, tree houses, backyard sheds, etc. Allow students time to sketch each building and record the FUNCTION, MATERIALS, DURABILITY, and APPEARANCE for each building. (Alternatively, you may wish to have students photograph favorite or unusual buildings.) If a walking tour is not possible, have students complete the assignment for homework, focusing on their neighborhood.

Have students return the completed workbooks to the classroom and discuss findings. Allow students to compare and contrast observations about the function, materials, appearance, and durability of the buildings in the community.

Read aloud the book, Alexander, Who’s Not (Do You Hear Me? I Mean It!) Going to Move. In the book, Alexander does not want to move because he hates the thought of leaving his favorite places in the community: his house, his neighbors’ houses, the drycleaner’s, and the market. He considers living in one of these places, or perhaps constructing a tree house, or putting up a tent. What Alexander needs is a feeling that his new community will be as welcoming as the old one. Tell the class that their assignment is to create a community that will make Alexander comfortable and welcome.

Distribute a variety of small boxes and tubes, along with art supplies such as colored construction paper, yarn, glue, and scissors. Students can use any of these materials to create a building. The building must have a specific function, and the materials selected should durable. (It is okay if more than one person is making the same kind of building; this happens in real communities as well.) Tell students that they have until the end of the class period to complete the building. Students should also describe the materials they used, and the reasons for selecting them.

While the class is building, place yarn or masking tape lines on the floor. As the buildings are completed, have students place them around the yarn or tape paths. After building and clean up is finished, have each student sit behind the building he/she made. Allow each student to describe the function of the building and justify its reason for being in the community.

 

 

Extensions:
As a homework, or computer lab assignment, have students design a building, using drawing software, that Alexander would find in his new community (a house, a business, an office, a school, a market, etc.) Students should add a caption to the picture including: a brief description of the building, its function, and the materials that would be used to construct it. Place the drawings on display with the buildings created for the new community. Invite other classes, parents, or administrators to tour the new and planned community buildings.
Day 3
Summarize the book, “Alexander, Who's Not (Do You Hear Me? I Mean It!) Going to Move.” In the story, Alexander is devastated at the prospect of moving 1,000 miles away from the hometown he loves. Have students assume the role of Alexander, imagining that they must move 1,000 miles away from home. (Note: Some book editions refer to the distance in kilometers rather than miles. If so, simply use kilometers for the measurement activities. All other instructions remain the same.)

Use Alexander's dilemma to prompt a discussion of what makes the students' hometown unique. (Note: You may wish to post or distribute an actual map of the city to aid the discussion.) Ask students: What do you like about your hometown or local city? What attractions, cultural events, fairs, museums, parks, statues/artworks, special buildings, natural features, famous landmarks, such as an easily identifiable building or natural feature, are special to them? Record and discuss student responses. For each response, have students share any facts they can recall about each place. (Is the special building the tallest/oldest in the city? When did the local fair/celebration start and why? What recreation opportunities are available in the local parks?)

Have the students research their hometown further, either individually or in small groups. Distribute the Vocabulary handout. Topics for research might include: architecture, natural environment, climate, and cultural traditions. Students should find fun or interesting features that make the city unique. Have students keep a record of their findings, which will be used for the final project.

Give each student an atlas or desktop map of the United States, along with a ruler. Make sure a political map is used. These maps give state boundaries and note important cities. If desired, printable maps can be found in the National Geographic Xpeditions: Atlas Section. Have students orient themselves to the cardinal directions - north, south, east, and west - using the compass rose on the map. Students should then identify the intermediate directions - northeast, southeast, southwest, and northwest.

Next, look for the map scale. Use the ruler to measure the indicated scale. For example, a map scale of one-inch might equal 200 miles. Let the students measure a few distances between different cities on the map. Have them find cities that are one-inch or 200 miles apart. This will then give them time to practice and adjust to measuring and accurately noting distance.

Have students mark the point on the ruler where the inches (or centimeters) would equal 1,000 miles. For example, for the one-inch equals 200 miles scale, a mark would be made at five inches. Have students locate their hometown and place one end of the ruler directly beside it. Have the students put the edge of the ruler on their local city and measure to the next major city. Approximately, how far away is it? Is it 1,000 miles? Tell students that their assignment is to find a city 1,000 miles from their hometown. The city can be in any direction. Have them rotate the ruler in various directions until they find a city that is close to the mark made indicating a thousand miles. Have them try to find cities in various directions - northeast, northwest, southwest, etc. Go around the room to make sure that each student can find several cities 1,000 miles from their hometown. List the finds on the board.

Have each student select a city to investigate. Tell them that they should attempt to find out the same information about the new city as they did for their hometown (architecture, natural environment, climate, cultural traditions, etc.). Have the students keep a record of their findings. For cities in the United States, visit the U.S. Chamber of Commerce: Chamber Member Directory Search Page. The searchable map will take you to a Chamber of Commerce site for any state. From there, simply follow the tourism or relocation links to find more information. Have students share their findings with the class.

Engage the students in a brief discussion comparing their hometown to the cities that they studied. What is different about the other cities? How is their hometown unique in comparison to all the other cities? What would it be like to live in one of those cities?

Distribute a collection of tourism brochures or packages, preferably from towns other than your own. (Note: Often, you may obtain these brochures free of charge by writing to or calling a city's tourist bureau.) Have the students examine the design of the brochures. What images catch the eye? Are all of the images the same size? Where are they placed on the page? What colors are used? What is the tone of the writing? How does it make the city appealing? What are some of the featured points about the city? What would a brochure about their hometown look like?

As a culminating activity, give the students the following assignment: You have just learned that a new family is moving into the house next door to you. They are from the city that you studied during this unit. They have a child your age, who is reluctant to move 1,000 miles from home. Your job is to prepare a welcome kit that will prepare the child for life in your town. The kit should include a brochure that you create about your hometown, as well as a welcome letter to the new child. Your materials should convince your new neighbor that your hometown is a great place to live. It should also notify the child about the differences between his/her hometown and yours (ex: If moving from Orlando to Minneapolis, the child should buy a heavy coat and a sled).

Have students paste their final drafts into the Moving To A New Home interactive print press. When all the text has been added, print a copy of the newspaper and allow time for students to add images or draw illustrations.

 

 

Extensions:
Have the students expand upon their investigation of the city 1,000 miles away by having them create a scrapbook of that city. The scrapbook could include images or drawings from the city, a menu from a local restaurant, a timeline of the city's history, and/or a series of postcards that the students could write from their "virtual visit" to the city.

Prior to embarking on this assignment, conduct a book talk about one of the "Kate" books by Pat Brisson, such as Kate Heads West or Kate on the Coast. Each book is formatted as a post card or letter with pictures from the title character Kate, sent to inform and persuade her friend about the terrific place she is visiting. Encourage students to use this format for capturing their new city. For example, if Miami is selected, students might highlight architectural features such as high-rise buildings, natural features such as palm trees, big beaches, and the ocean, and a cultural aspect like Carnival Miami, the annual festival celebrating the city's Hispanic community.

Assessments:

· Post-Assessment:

Assessment Rubric/modified Day 1
Wanted: A New Friend

Copyright The Kennedy Center. All rights reserved.

ARTSEDGE materials may be reproduced for educational purposes.

Student Name: ______________________________________

The student discussed ways to be a friend.

0—No participation in discussion

1—Some participation in discussion

2—Active participation in discussion

The student created a friendly self-portrait.

0—No self-portrait made

1—Made an attempt, but did not complete, self-portrait

2—Made a simple self-portrait without extras, such as different clothes, props, or pets

3—Made a self-portrait and added details, such as different clothes, props, or pets

The student wrote an e-mail letter to the teacher with three reasons why he/she would be a good friend to Alexander.

0—No response to written prompt

1—One reason given for being a good friend for Alexander

2—Two reasons given for being a good friend for Alexander

3—Three reasons given for being a good friend for Alexander
Assessment Rubric/modified  Day 2

Community Buildings

Copyright The Kennedy Center. All rights reserved.

ARTSEDGE materials may be reproduced for educational purposes.

Student Name: ______________________________________

The student identified the function, appearance, durability, and materials of five different kinds of buildings on a survey.

_____ The student did not return the survey. (0 points)

_____ The student surveyed one building completely/correctly. (1 point)

_____ The student surveyed two buildings completely/correctly. (2 points)

_____ The student surveyed three buildings completely/correctly. (3 points)

_____ The student surveyed four buildings completely/correctly. (4 points)

_____ The student surveyed five buildings completely/correctly. (5 points)

The student created a building using recycled materials.

_____ No attempt was made at building. (0 points)

_____ Building was created using recycled materials. (1 point)

The student justified the building’s function within a community.

_____ No attempt was made at justifying the building's function. (0 points)

_____ Building’s function was justified. (1 point)

Using  Kids Pix or other drawing program, the student digitally drew a design for a building in Alexander’s new community.

_____ No drawing was made. (0 points)

_____ The drawing of the design was completed. (1 point)

The student wrote a caption for the designed building’s function and the materials used to make it.

_____ No description was written. (0 points)

_____ Function or materials used were written, but not both. (1 point)

_____ Function and materials used were both written. (2 points)
Day 3

Moving 1,000 Miles Away

Copyright The Kennedy Center. All rights reserved.

ARTSEDGE materials may be reproduced for educational purposes.

Student Name: ______________________________________

Assess students based on the extent to which they have met the following objectives:

____(0-5 pts.) The student identified the cardinal and intermediate directions on a map.

____(0-5 pts.) The student used the map scale and a ruler to locate a city 1,000 miles away.

____(0-5 pts.) The student researched his/her hometown, as well as a city 1,000 miles away.

____(0-5 pts.) The student incorporated elements of good visual design in his/her final project.

____(0-5 pts.) The student used accurate information, persuasive language and correct grammar in his/her letter.

____(0-5 pts.) The student highlighted accurate comparative information between the hometown and the city studied in his/her final project.

____ Total Points
Technology (hardware/software):
Computer with e-mail capabilities
Key Words:
meaning 
oral language 
comprehension,
audience,
meaning
syntactic
decode 
semantic
purpose

understanding
Map

Research

Community
Application Beyond School:

Teacher Reflection and Notes:
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