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             Technology-Enhanced Lesson Plan
Title:  Media literacy through storyboards
Created by: Alexandria Luttke (adapted from Berrien County English Curriculum)
Lesson Abstract:  To explore and explain the composition of the opening sequence of a film.
Subject Area:  English, Film, Drama
Grade Level:  10-12
Unit of Study: Film interpretation, Movie review, Media 
Michigan Educational Technology Standards Connection: 
Basic Operations and Concepts
11. identify common graphic, audio, and video file formats (e.g., jpeg, gif, bmp, mpeg, wav)

12. demonstrate how to import/export text, graphics, or audio files

13. proofread and edit a document using an application’s spelling and grammar checking functions

Social, Ethical, and Human Issues
1. identify legal and ethical issues related to use of information and communication technology

2. analyze current trends in information and communication technology and assess the potential of emerging technologies for ethical and unethical uses 
8. adhere to fair use and copyright guidelines

9. create appropriate citations for resources when presenting research findings
Technology Productivity Tools

4. apply advanced software features such as an application’s built-in thesaurus, templates, and styles to improve the appearance of word processing documents, spreadsheets, and presentations
8. use a variety of applications to plan, create, and edit a multimedia product (e.g., model, webcast, presentation, publication, or other creative work)
Technology Communication Tools

3. use a variety of media and formats to design, develop, publish, and present products (e.g., presentations, newsletters, web sites) to communicate original ideas to multiple audiences

4. collaborate in content-related projects that integrate a variety of media (e.g., print, audio, video, graphic, simulations, and models) with presentation, word processing, publishing, database, graphics design, or spreadsheet applications
Michigan Grade Level Content Expectations Connection:

Michigan Curriculum Framework Connection:

· CE 1.1.3 Select and use language that is appropriate (e.g., formal, informal, literary, or technical) for the purpose, audience, and context of the text, speech, or visual representation (e.g., letter to editor, proposal, poem, or digital story).

· CE 1.1.4 Compose drafts that convey an impression, express an opinion, raise a question, argue a position, explore a topic, tell a story, or serve another purpose, while simultaneously considering the constraints and possibilities (e.g., structure, language, use of conventions of grammar, usage, and mechanics) of the selected form or genre. 

· CE 1.3.1 Compose written, spoken, and/or multimedia compositions in a range of genres (e.g., personal narrative, biography, poem, fiction, drama, creative nonfiction, summary, literary analysis essay, research report, or work-related text): pieces that serve a variety of purposes (e.g., expressive, informative, creative, and persuasive) and that use a variety of organizational patterns (e.g., autobiography, free verse, dialogue, comparison/contrast, definition, or cause and effect)
· CE 1.3.7 Participate collaboratively and productively in groups (e.g., response groups, work teams, discussion groups, and committees)—fulfilling roles and responsibilities, posing relevant questions, giving and following instructions, acknowledging and building on ideas and contributions of others to answer questions or to solve problems, and offering dissent courteously.

· CE 1.4.4 Interpret, synthesize, and evaluate information/findings in various print sources and media (e.g., fact and opinion, comprehensiveness of the evidence, bias, varied perspectives, motives and credibility of the author, date of publication) to draw conclusions and implications.

· CE 1.5.4 Use technology tools (e.g, word processing, presentation and multimedia software) to produce polished written and multimedia work (e.g., literary and expository works, proposals, business presentations, advertisements).

· CE 1.5.5 Respond to and use feedback to strengthen written and multimedia presentations (e.g., clarify and defend ideas, expand on a topic, use logical arguments, modify organization, evaluate effectiveness of images, set goals for future presentations).

· CE 2.1.2 Make supported inferences and draw conclusions based on informational print and multimedia features (e.g., prefaces, appendices, marginal notes, illustrations, bibliographies, author’s pages, footnotes, diagrams, tables, charts, maps, timelines, graphs, and other visual and special effects) and explain how authors and speakers use them to infer the organization of text and enhance understanding, convey meaning, and inspire or mislead audiences.

· CE 2.1.11 Demonstrate appropriate social skills of audience, group discussion, or work team behavior by listening attentively and with civility to the ideas of others, gaining the floor in respectful ways, posing appropriate questions, and tolerating ambiguity and lack of consensus.

· CE 3.4.1 Use methods of close and contextualized reading and viewing to examine, interpret, and evaluate print and visual media and other works from popular culture.

· CE 3.4.2 Understand that media and popular texts are produced within a social context and have economic, political, social, and aesthetic purposes.

· CE 3.4.3 Understand the ways people use media in their personal and public lives.

· CE 3.4.4 Understand how the commercial and political purposes of producers and publishers influence not only the nature of advertisements and the selection of media content, but the slant of news articles in newspapers, magazines, and the visual media.

· CE 4.2.4 Understand the appropriate uses and implications of casual or informal versus professional language; understand, as well, the implications of language designed to control others and the detrimental effects of its use on targeted individuals or groups (e.g., propaganda, homophobic language, and racial, ethnic, or gender epithets).
Estimated time required to complete lesson or unit:
· Daily Time Allocation: 450 minutes
· Number of Days: 5
Instructional resources:
· Opening sequences of Alfred Hitchcock films Psycho or Vertigo
· Empire of the Air. Dir. Ken Burns. Perf. Jason Robards, Red Barber, Erik Barnouw, Ken Bilby, Norman Corwin. DVD. Paramount for PBS, 2004.
· Liebman, Stuart. Triumph of the Will. (Homevideo).(DVD)(Video Recording Review). New York: Cineaste Publishers, Inc., 2002.
· The Truman Show. Dir. Peter Weir. Perf. Jim Carrey, Laura Linney. DVD. Paramount, 2005.
· List of movies with great opening sequences at http://www.dvdoutsider.co.uk/articles/articles/greatopenings.html
Prior required technology skills:

· Viewing and using TV, DVD, and VCR

· Multimedia presentation software

Sequence of Activities:
· Set up the lesson by reviewing the language of cinema (shots and camera angles).  Identify the basics of the opening sequence – from the establishing shot to the introduction of the setting and character and/or premise.  The primary purpose of the opening is to pull the viewer into the film.  Explain how the director utilizes a number of techniques, most notable movement (camera or action) to create proximity to the viewer. Use films as needed for visual examples.
· Then, in groups of two or three, students will view the opening sequence of an assigned film (create your own list or use the suggestions in Instructional Resources) and storyboard the sequence.  The storyboards should establish the composition of each shot in the sequence.  As well, camera angles, camera movement and dialogue (if any) should be clearly defined and labeled.  Each group will present their storyboard to the class. 

· Students can create their own storyboards.  The sequence should consist of no more than five separate shots.  The sequence should start with an establishing shot that economically provides context for the scene.  The sequence should introduce the main character or the central premise of the movie.  Advise students to utilize a number of techniques, including camera movement and angles, to draw the viewer into the film.  

· Students then place their storyboards on a multimedia presentation. Scan each of the sequence as a separate slide. Allow students to present storyboard, or run them on a scrolling presentation for others to view without explanation.

Assessments:

· Pre-Assessment: Group work for storyboard rubric
· Scoring Criteria:

	STORYBOARD

Criteria:

The storyboard assignment is completed and submitted on time. 


Yes   (Go on to Criteria 2)
No   (Enter 0 grade)

1.   The group has created an interesting opening sequence that introduces the main character or central premise.


10
9
8
7
6
5
4
3
2
1
0

2.   The storyboard is well designed and clearly detailed. 


10
9
8
7
6
5
4
3
2
1
0

3.   The opening sequence begins with an establishing shot that economically introduces the setting. The opening utilizes camera movement and technique to effectively draw the viewer into the film.
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1
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4.   Students worked well with others during class.
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1
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5.   The group effectively presents their storyboard to the class in a clear and concise manner.


10
9
8
7
6
5
4
3
2
1
0

6.   The storyboard represents excellence at this stage of understanding.


20                                                                                                                          0

Grade for Assignment:        /70




	Teacher Notes:



· Post-Assessment: Storyboard rubric
· Scoring Criteria:

	CATEGORY 
	4 
	3 
	2 
	1 

	Required Elements 
	Storyboard included all required elements as well as a few additional elements. 
	Storyboard included all required elements and one additional element. 
	Storyboard included all required elements. 
	One or more required elements were missing from the storyboard. 

	Content 
	All content is in the students' own words and is accurate. 
	Almost all content is in the students' own words and is accurate. 
	At least half of the content is in the students' own words and is accurate. 
	Less than half of the content is in the students' own words and/or is accurate. 

	Clarity and Neatness 
	Storyboard is easy to read and all elements are so clearly written, labeled, or drawn that another student could create the presentation if necessary. 
	Storyboard is easy to read and most elements are clearly written, labeled, or drawn. Another person might be able to create the presentation after asking one or two questions. 
	Storyboard is hard to read with rough drawings and labels. It would be hard for another person to create this presentation without asking lots of questions. 
	Storyboard is hard to read and one cannot tell what goes where. It would be impossible for another person to create this presentation without asking lots of questions. 

	Spelling & Grammar 
	No spelling or grammatical mistakes on a storyboard with lots of text. 
	No spelling or grammatical mistakes on a storyboard with little text. 
	One spelling or grammatical error on the storyboard. 
	Several spelling and/or grammatical errors on the storyboard. 


· Post-Assessment: Story board presentation rubric

· Scoring Criteria:

	CATEGORY 
	4 
	3 
	2 
	1 

	Content 
	Shows a full understanding of the topic. 
	Shows a good understanding of the topic. 
	Shows a good understanding of parts of the topic. 
	Does not seem to understand the topic very well. 

	Preparedness 
	Student is completely prepared and has obviously rehearsed. 
	Student seems pretty prepared but might have needed a couple more rehearsals. 
	The student is somewhat prepared, but it is clear that rehearsal was lacking. 
	Student does not seem at all prepared to present. 

	Comprehension 
	Student is able to accurately answer almost all questions posed by classmates about the topic. 
	Student is able to accurately answer most questions posed by classmates about the topic. 
	Student is able to accurately answer a few questions posed by classmates about the topic. 
	Student is unable to accurately answer questions posed by classmates about the topic. 

	Enthusiasm 
	Facial expressions and body language generate a strong interest and enthusiasm about the topic in others. 
	Facial expressions and body language sometimes generate a strong interest and enthusiasm about the topic in others. 
	Facial expressions and body language are used to try to generate enthusiasm, but seem somewhat faked. 
	Very little use of facial expressions or body language. Did not generate much interest in topic being presented. 


Technology (hardware/software):
· Multimedia presentation software

· Computer with LCD

· TV with dvd/vcr combo

Key Vocabulary: media, message intent, commercial, effect, media literacy, composition, documentary, sequence, propaganda, demographic, synopsis, sexism, montage
Application Beyond School: Media literacy for life long learning and consumerism
Teacher Reflection and Notes:
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